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Abstract

The provision- of short-term vocational education training courses
generally organized by various governmental agencies, normally responded to
the organizational needs rather than to the trzinees’ needs. The learners
usually missed an opportunity to identify their own educational needs prior
To any curriculum developement and programme planning process conducted by
the organizations concerned. As a consequence, it was often found that the
learners did not pay much attention in such training courses and sometimes
dropped cut from their course attendance, causing the waste of managerial
resources considerably.

The purposes of this resesrch were, firstly, to formulate =z
short-term vocational educational curriculum development process based on
a participatory needs assessment approach in the upper-northern region, and
secondly, to test the appropriateness of such curriculum development
process for its application in nonformal short-term vocational education
programmes. The research was conducted mainly din Mae-Ta and Pa-szng
districts, Lamphun Province.

- l%ﬁére ;;fe ;;§;n séquential steps in conducting this study: (1)
sempling selection; (2) development of research instrﬁments; {3)
development of the short-term vocational educational curriculum model; (4)
field-testing of the model; (5) data collection; and (7) interpretation and
reporting. The participatory approach to the wvocational educational
curriculum cdevelopment was formulated initially based on a participatory
needs assessment model whiéh had been originally field-tested by A.
Panyanuwat during 1984-1985 in Australia and Thailand. The formulation was
undertaken within the theoretical framework of the Thai Khit-pen and other
humanistic adult education philosophies, and also within the socio-economic

constraints associated with the rural upper-northern region. However, data
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collection was conducted in pararell with a series of field tests. This
ceries was divided administrati;ely into three stages: (1) examining the
participatory characteristics of the needs assessment approach as an
integral part of the curriculum design and develcopment process, and
assessing educational needs of the potential learners at the village level
simultaneously; (2) professional Sudgement of . the efficacy of the
vocational education curriculum model, initially developed by a group of
experts and local wisdom at the provincial and regional levels; and (3)
testing of the developed curricula at the village level. However, the SPSS
programme was employed to analyse the data collected for the distribution
of freguency, t-test, standard diviation and arithmetic means.

The major results of the study are that the process of short-term
vocational education curriculum development based on z participator? needs
assessment approach is highly appropriate’ for rural upper-northern
Thailand. The process is found to be effective and satisiactory . in the
bigger and richer district than in the smaller and poorer district. Such
satisfaction and effectiveness are towards the participatory

characteristics of the needs assessment approach, curriculum development

process, and efficacy of the curriculum design and development process. The

procedural approach and its characteristics are’ well accepted by all
individuals at the village level and experts in the field of nonformal
educatiocn for the purposes of programme planning for self-help,
SElf—sufficiency,l life quality improvement and community development
programmes. Additionally, the approach is also found relating to needs and
problems of-individuals and community, and appropriate for the curriculum
development process of the Ministry of Education in particular and other
agencies in general.

A number of récommen&ations are put forward for the refinement of
this research in the same region, but #ith samples of other cultural ethnic

groups, particularly the highlanders in additiocn to the lowlanders. The



recommendations also indicate the possibility of using this curriculum

gevelopment process with a participatory needs assessment approach in

various teaching and learning situations, particularly the programme

planning and development process in the fields of nonformal education and

rural development.




